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E D I T O R'S NO TE 

MiNT is proud to present its second issue of 
Spring 2004, what we think - and hope you will find 
- to be a hallmark of improvement from our previous issues.

In lieu of the U.S. presidential elections this year, MiNT 
examines the effectiveness of the nation's voting system, as well 
as takes a brief overview of how elections are conducted in other 
parts of the world. The Western world upholds democracy as the 
pinnacle of civilization but Justin Murphy's insightful examination 
of recent election trends show that the "majority wins" concept 
isn't always a crowd-pleaser. The binary system to which U.S. 
presidential elections are inclined- as do most American political or 
social issues, tending to form pro- and anti- camps - shortchanges 
those whose perspectives fall in between the two extremes. 

Similarly, Janine Giordano and Xue Yun Li's 
comprehensive and illuminating analysis of Geneseo's Western 
Humanities requirement points out that the simplified West/non­
West dichotomy approach of our liberal arts education may 
prove backdated in this increasingly complex and globalized 
world. Many of us unquestioningly sign up for the eight credits, 
wanting to just get it out of the way. In identifying the limitations 
of the current syllabus, I encourage all of us to read the article 
and consider revising our existing syllabus-- to be more all 
encompassing and one that doesn't limit our views to boundaries 
that are increasingly irrelevant in today's global situation. 

At MiNT, we strive to break away from existing 
frameworks of ideology and urge for the setting of new 
boundaries to include sidelined perspectives that, more often 
than not, provide a valuable contribution. Since its inception 
in Spring 2003, many of our readers have welcomed MiNT as 
a much-needed voice on campus. As a graduating senior, I am 
proud to have been a part of this contribution, as are my fellow 
MiNT graduating seniors, Senior Editor, Emily Telfer, and 
Interim Art Director, Li Ling Lee. We know that MiNT is in 
the good hands of its newly elected editorial team, led by Xue 
Yun Li, and trust that the Geneseo community will continue to 
be supportive in our efforts to expand in our scope and vision. 

�� 

Fiona Lee 
Editor-in-Chief 

MiNT Magazine welcomes readers' responses 
Send your letters to: 
mint@geneseo.edu 

MiNT Magazine is funded by the Vice-Presidents Grant for Cre­

ating Community Through Diversity, Office of 

Admissions, and the Access Opportunity Program 

Cover Design by Fiona Lee 
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Humanities and Humanities: The West/Non-West Dichotomy 
by Janine Giordano and Xue Yun Li 

1) molYl\11111

What is the best 
possible form of 
government? What 
is morality and is it 
necessary? What is 
the significance of 
differences among 
humans? To what extent 
does private property, 
freedom of religion and 
universal education 
make citizens free? The

questions are as endless 

as the possible answers. If we spent a dozen more credit hours 

on these questions in our present Western Humanities courses, 

we probably would not be wasting a moment. But would we have 

asked every necessary question to really probe the Humanities? 

What are we supposed to study in Humanities I 

and II? When the courses were introduced over thirty years 

ago, they were described - and still are in our course bulletin 

- as a "search for moral and political alternatives and meaning

embodied in the institutions, culture, and literature of Western

Civilization." But thirty years later, in a more interdependent

world, do these parameters of our present course require

updating? Many of the faculty and students we interviewed

agreed that the incorporation of that negatively defined "Non­

West" is an important topic to brainstorm. We will also discuss

some of the possible "alternatives" to the current course.

But before we can re-strategize, we need to examine 

and define the assumptions that have gone into the design of 

our present course. Most notably, what is the "West?" Is it a 

geographical, cultural or economic construct? Does the present 

move toward globalization matter in how we define Western 

Humanities? Dr. William Cook explained that every student 

in Geneseo should be acquainted with the Western tradition 

because this construct is being inherited worldwide. He stated: 

"Whether you were born in China or whether you were born here, 

the bottom line is that every Geneseo graduate is going to live 

in the Western world, and the very few that don't are going to 

interact with the Western world, and it's important to know what 

the basic traditions and intellectual ideas are." He also explained 

how the Western tradition already includes so many systems of 

thought, and thus, learning the Western tradition is not simply 

about learning what it is, but how it came about. Taking this into 

account, is the purpose of Humanities, then, to study culture? 

According to Dr. William Edgar, we should be wary of 

twisting the Humanities from their primary purpose of studying 

"human beings." Studying "cultures" can quickly transform into 

some version of social science whereas the Humanities core 

works principally to cover literature, history and philosophy. Dr. 

Joseph Cope and Dr. Tze-Ki Hon both told us that they teach the 

Humanities as a civics or ethics course. Dr. Cope explained, "I 

try to make a concerted effort to relate the texts that we read to 
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ongoing contemporary problems, questions, debates . .. " Dr. Carlo 

Filice called Humanities a course on the "foundational works." 

He explained, "For me it's a way of talking about the history 

of ideas . . .  the crazy ones and the great ones." For Dr. Maria 

Lima, the present American civilization is elucidated through the 

study of foundational works, the inconsistencies in "thought," as 

well as controversial issues embedded in them. Based on these 

responses, the purpose of the Humanities is, in many ways, to 

continue the debate about what a good, educated citizen should 

know . So then why choose to focus only on Western thought? 

Many problems arise when we try to define Non­

Western traditions by what they are not. The issue strikes a 

similar chord with Dr. Beth McCoy's now famous first response 

paper question, "What is non-African American literature?" 

What does it mean to be defined by a tradition that holds the 

power to define something as separate from it? Is this necessary 

for academic purposes, or should we work on re-conceptualizing 

the West/Non-West dichotomy in light of more recent scholarship 

on global and revisionist history, and meanings of "exploration?" 

Faculty members have proposed a number of reasons 

why Non-Western traditions should be studied apart from the 

rest of the world. Some mentioned the dearth of necessary 

faculty with expertise in Non-Western cultures and languages, 

others noted the need for professors to rethink and restructure 

their purpose in teaching "moral and political alternatives." Still 

others have mentioned the obvious language barriers. Many of 

us read the Romance languages to understand original texts, 

but few read Native American, Asian and African texts in their 

original form. According to Dr. Ron Herzman, this would limit 

our faculty's ability in choosing the "Great Books" outside of the 

Western world. Another common response is, of course: "Another 

core course!? I'm overloaded to finish my program as it is!" 

There seems to be some consideration among the faculty 

about expanding the Humanities to make them more inclusive. Dr. 

Ron Herzman mentioned that our Provost-to-be, Kate Conway­

Turner, suggested that "maybe it's time to de-Westernize 

Humanities." In addition, Dr. Edgar has stated that the faculty 

has been considering whether or not to include the Koran in the 

curriculum for years. However, Dr. Cope described the hurry to get 

through every important text in the Humanities as a "death march." 

To add some texts, he said, "we would have to excise other[ s]." 

Dr. Cook also saw the dilemma, "What one-third to one-half of 

the curricula do we want to cut out to incorporate others in?" 

While most people agree that 

Non-Western texts should be 

included, they also agree that 

present Humanities courses 

already require heavy reading, 

numerous assignments, 

and expansive tests. But 

whatever the logistical 

problems, and admittedly 

there are many, aren't 
Continued on Page 4 
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we deceiving ourselves in thinking that Western culture and ideas 
emerged apart from the rest of the world? Arcn 't we cheating our­
selves by learning it this way just because it is more convenient? 

On her way back from Sundance Books at the beginning 
of the fall semester, Xue was nervous about having to read all I 0 
Western I lumanities books in only four months. She soon found 
out that the texts weren't to be studied in their entirety. Aside from 
feeling cheated of the money she spent buying those books, she 
was disturbed by the idea of superficially skimming over 10 great 
texts that many have spent a lifetime studying. She wondered 
how anyone could do justice to IO of the world's greatest texts 
in just 16 weeks? It seemed impossible, yet she still came out of 
Western Humanities 1 in love with Plato and Machiavelli. But 
the shock came during Winter break while speaking to a friend 
who was taking an Asian-American history class. As her friend 
rambled on and on about the Asian-American legacy, Xue's head 
drooped as she began to realize that she knew nothing about the 
people who came before her. How did she come to the point where, 
after 14 years of American education she couldn't contribute 
anything to a discussion of even Asian-American history? 

From the first time she heard of the Humanities courses, 
Janine knew that they would be a chance to see the progression of 
Western literary, philosophical and cultural traditions - finally. 
When she took Humanities 1 in Rome, she carried her texts all 
over the city and was thoroughly delighted to read St. Augustine's 
Confessions sitting in the upstairs ledge of the Coliseum. Yet, 
for as much as she learned about ancient Greece and Rome, she 
thinks that al least ancient China and India should be included in 
the "traditions" of the ancient and medieval world. Humanities 
II was one of her favorite courses, but thinking more critically 
about Locke, Swift, Rousseau and Marx has made her certain 
that these texts are only the eloquent tip of a much larger iceberg. 
They discuss exploration, establishment of governments, and 
the will of "the people," but what about the Native people? 
Why arc their voices continually silenced? According to Janine, 
the Humanities II course should put slavery, colonization and 
exploration in the context of pre and post-contact native cultures, 
economic history and the literature/culture of imperialism. 
Furthcm1orc, texts of the Cold War need to be creatively and 
carefully selected for close readings that stretch outside the 
West. But would this settle the West/Non-West dichotomy? Or, 
would this simply put our present construction of the "Non­
West" into Western context? What should we be striving toward? 

Now What? 

As modem communications and information 
technologies connect our world in new ways, an understanding of 
global cultures is pertinent. Europe's once fragmented landscape 
has joined into a Union. A 1-800 call to Compaq representatives 
connects you to Jndia. A McDonald's is readily available in almost 
any country. immigration has become the basis of the United 
States labor force. Not only are political and economic borders 
disappearing, social trends aren't even restricted by nationality 
anymore. In this context, it is foolish to ignore the Non-Western 
Humanities in Geneseo's core curriculum. To gain a competitive 
edge and, more importantly, to become valued global citizens, 
Genesco students should be as well educated in the Non-Western 
Humanities as they ideally should be in the Western Humanities. 

One of the college's goals is to attract diverse 
administrative, faculty, and tudent bodies. Every year, more 
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and more students of "Non-Western" heritage enroll in Geneseo. 
Whereas in the past, the Western Humanities courses did address 
most of the needs of students with Western backgrounds, docsn 't 
an increasingly diverse student body demand a Non-Western 
l lumanities course? The Humanities can be framed however we
like: Dr. Edgar teaches the Humanities as courses on "human
beings,'' Dr. Cope and Dr. Hon teach it as courses on citizenship
and ethics, Dr. Filice teaches them as the study of ideas, and
Dr. Lima teaches them as lessons on thought and debate. These
aren't the only frameworks for teaching the Humanities. The
Humanities is about intellectual progress through history. The
interchange of diverse ideas yields intellectual progress - not
the spreading of similar ways of thinking. rr what we call the
Non-Western world will eventually come into contact with
the West, and what we call the Western world with the Non­
West (with study-abroad programs, company outsourcing and
international tourism), why continue to hold this dichotomy?

We have brainstormed methods of integrating 
what Dr. Lima has called the "ghettoized" Non-West into 
the present core curriculum. Here are some alternatives we 

have considered and some commentary on these options. 
I) Replace the Non-Western Traditions core

requirement with a Non-Western Humanities course.
This would allow students to see the progression of the Humanities 
from the perspective of native cultures throughout the world. 
But, do we continue to reassert the West's hegemony in world 
history by lumping all "native-ness" into one single course? 
Furthermore, requiring one course in the Non-Western Humanities 
but two in the Western Humanities would emphasize a hierarchy. 
2) Since traditional notions of natlonal economies and
governments are breakJng down and global corporations

and political unions are on the rise, add a course

devoted to contemporary issues and global awareness.

A contemporary issues/global awareness course would expose 
students to world current events as well as the cultures and 
institutions such events occur in. But it would not fulfill the need 
for a balance between the Western Humanities courses and their 
Non-Western counterparts. Many Non-Western cultures are heavily 
influenced by the West. To study the Non-Western world from a 
contemporary angle would do injustice to their pre-colonial cultures. 
3) Add another requirement focused on the Non-Western

world but make it a choice between a few alternatives. For
example, allow a choice between takJng courses In the Eastern

Humanities, South Asia and Middle Eastern Humanities,

and the Humanities of Native Cultures In the Americas.

A choice between specific required courses would give the 
student more flexibility and increase students' total knowledge 
of the Non-Western world. The hierarchy would still be intact 
and choosing one course over another would leave students 
without knowledge of the other alternatives. The beauty of 
the current Western Humanities courses is that they leave all 

students of Geneseo with a common education. The same 
efTecl should result with a course on the Non-Western world. 
4) Restructure the entire Humanities curriculum.

Install three required Humanities courses arranged
chronologically, to incorporate the Global Humanities

where texts across the world are studied In equal depth.
This avoids issues of hierarchy and enhancing divisions. 
Resistance will be strong, but who is to say it shouldn't 

Continued on Page 6 
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Integration in Action 
by Joe Marhamati 

There is a small but significant 
revolution occurring in Geneseo. 
Certain members of the student body 
are becoming increasingly dissatisfied 
with the level of segregation among 
their peers. They are also finding 
that opportunities to interact with a 
diverse group of students are limited. 
Too often, students are not exposed 
to the various types of diversity that 
the College finds important. Their 
solution to this problem is profoundly 
simple: create clubs that rein force 
integration rather than segregation. 

The vast majority of clubs at 
Geneseo are integral to helping students 
of specific backgrounds, majors, and 
lifestyles find similar others. However, 
they also have the unfortunate effect of 
segregating the student body. One of the 
most exciting aspects of entering college is the exposure to new 
ideas, beliefs, backgrounds, styles, personalities, and cultures. 
With this in mind, we should not settle for anything short of 
exposure to a maximally diverse group of students. If we each 
resolve to join one new club that is based on something which 
cuts across all groups, we will find ourselves much more open 
to new ideas and integrated with our fellow peers. Ultimately, 
eve1yone at Geneseo should find him or herself in situations that 
make it harder and harder to ignore those who are different. To 
do this we need to create clubs that are based around things that 
any college student will find interesting. I don't doubt that most 
Geneseo students appreciate the clubs and organizations that have 
helped them adjust by introducing them to students with whom 
they can sympathize (i.e. ethnic clubs, major-related clubs, groups 
of various creeds). But what is perhaps most important to many 
students is, I believe, the implementation of more groups that 
center around activities that we can all share. This will ultimately 
be the most effective means of integrating our college community. 

The first club to offer this type of general interest is 
Movie Club. Groups of students who are dissatisfied with the 
movies playing at the Geneseo theatre have already begun taking 
themselves and their friends to Rochester in search of slightly 
more enlightening films. Movie Club could provide discounted 
memberships to the Little Theater and a charter bus to drop 
students off at East Avenue on Sundays, when films are free for 
students. If the Livingston County charter system, which drives 
to Rochester on weekends anyway, was used to organize these 
trips, then any student could go. In the process of taking the trip, 
they would be in a position to meet all kinds of different students. 

Another recently organized club is the Bike Club. Mike 
Morrissey has refused to accept that Geneseo students cannot cut 
across the fundamental aspects of their identity (again, with respect 
to political, ethnic, or social borders) to share simple interests that 
encompasses everyone. He sent out a Whats-Up digest message 
last March, and the immediate response astounded him. There was, 
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and currently is, a large constituency 
of students who want to go biking 
.around Geneseo and meet all types of 
different peers. Bike Club also serves 
as a model for the types of groups that 
will help further integrate the college. 

A third club recently instituted 
is European Club. Mariya Petrova 
also recognized that Geneseo lacks 
the means necessary for students to 
experience the full range of diversity 
offered by the school. She is now the 
founder and president of a club that 
will offer students insight into the 
history and majesty of the continent, 
as well as potential trips tu Europe 
available to all students. She says that 
she wants to increase communication 
between the continents. The club 
is not a specialized, or creed­

related club, but was founded solely with the intent of giving 
all students the chance to learn more about the continent of 
Europe. Her initiative serves as a prime example for how 
students can facilitate integration among their own peers. 

In terms of other ideas for clubs, a campus-wide book 
club could provide students with a chance to greatly expand their 
intellectual horizons by meeting people of different backgrounds 
and discussing material they find interesting. A well-organized 
tennis club could potentially offer students the chance to play 
year-round with indoor memberships, and coordinated play 
when the weather is nice. Similar sporting clubs could be offered 
to allow students to play the sports they love throughout the 
year. A basic activities club could provide reduced-fee, weekly 
campus- wide opportunities for students to go see a Bills game, 
take advantage of the new ferry to Canada, or take nature walks 
in Letchworth State Park. A music club could take students 
to shows in Rochester, Buffalo and Syracuse in charter buses. 

In addition, more money should be given to media 
organizations with the intent of creating more diverse programming. 
With more funding, the campus radio station could give students 
the chance to buy whatever music they want to be played on the air. 
Imagine how interesting and diverse a radio station could be with 
the funding to purchase whatever music students want! Instead of 
being a mostly lndie-music station, the radio could expose us to the 
wide range of existing music genres of which we have never heard, 
but of which many students have great knowledge. The campus 
television station could make more substantive programming 
capable of reaching a wider audience and attracting a more diverse 
body of students if they were better funded and supervised. The 
same goes for the Larmon. It could benefit from better funding 
by allowing a greater and more diverse body of student writers 
the chance to increase the length of their ne�spaper, perhaps 
with an op-ed page. Properly spent, more funding to media 
organizations could help curb the current trend of homogenous 
information and entertainment. These are just a few ideas on 

Continued on page 6 
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Due to the complexities of the world's many electoral systems, their descriptions are often simplified. This article, even 
more so. There are hundreds of electoral systems currently being used, with even more versions of these forms, but they have been
simplified to three broad categories, and within these three categories are numerous subcategories. 

1. The majority-plurality system (MPS) requires the winning candidate to have a majority or plurality vote, ensuring the 
representation of the plurality of the voters. This system, however, denies fair representation to third parties and minority groups, 
produces manufactured majorities, encourages gerrymandering, discourages voter turnout, and creates a high level of wasted votes.

2. The semi-proportional system (SPS) is usually considered inferior and used little worldwide. As its name implies, this 
system falls between the proportional and majority systems. 

3. The proportional representation system is considered the main alternative to plurality systems and is predominant among 
advanced western democracies. Elections are heid in multi-member districts where the number of seats a party wins is proportional to
the amount of its support among voters. 
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IRELAND: (PRS) 
Single Transferable Vote 

This is advocated as the most attractive of
the electoral systems, but its use has been 
limited to a few cases. Candidates run
in a multi-member district where voters
rank candidates in order of preference on
the ballot. Preference marking is optional
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SOUTH KOREA: (SPS) 
Parallel/Mixed systems 

Candidates run in multimember
districts and voters have as
many votes as there are seats.
Voters may combine their votes
on one or more candidates
instead of having to cast one
vote per candidate. 
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Alternative vote 
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Boundary represenllltiOn Is 
not necessanly authoritative 

Relatively unusual and ensures a
majority winner without a second
election. It allows voters to rank
the candidates in the order of their
choice. Voters are able to express
preferences between candidates
rather than simply first choice and
may use any or all of their votes.
The winning candidate must have
a majority. 
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Augusten Burroughs' Running With Scissors 
by Marta Vandenberg 

Augusten Burroughs shares his quirky and cha­
otic upbringing in his latest novel, Running with Scis­

sors. The book offers a humorous perspective on what 
otherwise could be considered a traumatic adolescence. 

The book begins as the Burroughs family disintegrates and 
the parents divorce. His mom, as Augusten 
describes, begins to go crazy; "Not crazy 
in a lets paint the kitchen bright red! sort 
of way. But crazy in a gas oven, toothpaste 
sandwich, I am God sort of way." But who 
could blame her? Her son boils his change 
and fantasizes about spending three hours 
polishing thrown out glass coffee tables 
with Windex. He refuses to go to school 
unless his hair resembles a perfect sheet 
of glossy blond (picture the Ken doll's 
hair) and his greatest dream is to rule 
over his own beauty product empire. 
After the divorce, she sends Augusten 
to live with her psychiatrist, Dr. Finch, 
who appears to be even crazier than she 
is. In between seeing patients, Dr. Finch 
sneaks off to a special room in his office 
that he proudly calls the Mastorbatorium, 
and takes care of his needs. 

The Finch household is filled 
with extended family and even patients. 
The family includes two daughters, 
one who resides with a family of hippies, and a six-year-old 
grandson named Poo Bear, who still runs around naked and 
shits wherever he pleases -- all to the delight of the rest �f 
the Finches. They also participate in something called Bible 
dipping, a way to read the future by examining Dr. Finch's turds. 

Over time, Augusten relaxes his judgments of the family. 
He drops out of school, takes various prescription pills, and 
adopts an existence more in keeping with the family's lifestyle. 
Eventually, at 13, he reveals his homosexuality (an obvious fact 
from the start) and meets Neil Bookman, the thirty-something-year­
old adopted son who lives in a shack behind the house. Augusten 

Continued from page 12 
American's value as an employee is in his education and his 
intellectual abilities - not his nationality. However, not all have 
access to the education of the Symbolic Analyst. Budding Symbolic 
Analysts are often the children of current Symbolic Analysts. 
Symbolic Analysts have the money to educate their children in top­
notch schools, to live in environments that foster symbolic analytic 
development, and to hire tutors to address their children's specific 
needs. Thus, while Symbolic Analysts are getting richer, Routine 
Producers are losing their jobs and In-person Servers aren't being 
paid a living wage, leaving no room for socio-economic mobility. 

Reich's solution to the problem is to channel federal 
and state funds to education - especially public education. This 
will create a more leveled playing field for the development of 
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is delighted to meet another gay man but becomes confused after 
Bookman forces him to have oral sex. Augusten gets over his 
initial fears and the two become lovers in a twisted, statutory 
rape kind of romance, where they alternate between manipulating 
each other and being extremely dependent on each other. 

Augusten finds a comrade in Natalie, 
Dr. Finch's daughter. She dreams of 
working at McDonald's and gravitates 
towards abusive relationships. Eventually, 
he and Natalie decide to abandon all 
the insanity and move out together. 
After a series of small successes and 
giant failures, Augusten decides that 
he cannot live in his crazy mother's 
shadow or follow the eccentric Finchs' 
footsteps. He ultimately decides to go 
to New York City, the one place where 
he could be himself and finally fit in. 

The book is both humorous and 
disturbing. At times, it's hard to believe 
that these events actually took place, and 
even more unbelievable that Burroughs 
survived them without ending up in a 
mental institution. Some parts, especially 
the very well-detailed and graphic love 
scenes between the young Augusten and 
much older Bookman, are guaranteed 
to make you gag, or at least squirm, 

unless you're a member of NAMBLA (North American Man 
Boy Love Association -- a pedophile organization composed of 
older heterosexual males who believe that it is their right to have 
sex with young boys.). Burroughs shows his unbeatable spirit 
by thriving despite all his setbacks. And despite the horrendous 
occurrences of his life, he does not pity himself. It's clear that 
his humor is what allowed him to survive such tumultuous times. 
The character flaws and the portrayal of real life, without the 
sudden appearance of all the answers at the end, make this book a 
breath of fresh air compared to all the other manufactured stories 
of happily-ever-afters that sum up life in a neat little package. 

Symbolic Analysts. Unfortunately, the government still seems 
to be living in the time of the American Corporation and not in 
the age of a global economy It is almost oblivious to the need 
to increase the value of education and the value of its youth. If 
it wants to dig the American economy out of its hole, it needs 
to reverse its trend of spending less and less on education. 

With expertise, Reich paints clear pictures of both the 
historical Core American corporation and the emerging global 
economy. Think you're ready to step into that world? Think 
agam. 

Reich, Robert. E. (1991). The Work o(Nations. New York: 

Vintage Books. 










